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Abstract 

In 1983, Gardner proposed a theory of multiple intelligences or MI. The intelligences 

can be improved by age and in certain ability level. Thus, in the context of classroom 

practice, teaching should be conducted variously. Multiple intelligences has been introduced 

in the world of education, unfortunately has not been widely applied in Indonesia. 

This research was aimed to (1) describe the implementation of Multiple Intelligences 

in English club program of SMAN 1 Lamongan in the 2016/2017 academic year (2) know 

students‟ responses toward the implementation of multiple intelligences.  

This research was a case of study research with qualitative approach. It was conducted 

in the English club program of SMAN 1 Lamongan. The subjects were 30 members of the 

English club in the 2016/2017 academic year. The data were obtained through interview, 

observation, documentation, and questionnaire. The MI resource used in this research was a 

movie since it contained several kinds of multiple intelligences.  

The result of this research showed that (1) the implementation of multiple 

intelligences was conducted in two stages: 1) Testing students‟ multiple intelligences 2) 

Developing syllabus design for implementing multiple intelligences (2) 83 % of the students 

or 25 out of 30 students showed positive responses toward the implementation of multiple 

intelligences indicated by the questionnaire results. Additionally, the results of this research 

hopefully can be beneficial not only for the English club program, but also for general 

English classroom. 
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1. Introduction 

Decades ago, intelligence was seen as a static status, unchangeable, as well as a birth-

gift which could be assessed through intelligence quotient test or commonly named as IQ 

test. However, many researchers at that time felt that the notion toward intelligence was too 

narrow.  Howard Garner, a professor of education at Harvard University challenged the 

notion of the higher IQ test result, the smarter one is. Through his book entitled Frames of 

Mind, Gardner proposed multiple intelligences (MI) theory. He defines intelligence as ability 

in solving problems and creating products (Gardner, 2011). Also, he mentions eight types of 

intelligences in which recently added into one more, they are: verbal/linguistic, 

logical/mathematical, visual/spatial, body/kinesthetic, musical/rhythmic, interpersonal, 



 

intrapersonal, naturalistic, and existential. Furthermore, he believes that every single human 

being has his or her own way to be smart and it is possible that someone possesses multiple 

intelligences because the intelligence is, basically, closely interrelated. 

In educational scope, the theory of multiple intelligences (MI) has been introduced 

and immediately taken part in the educational community. For educators, MI has provided 

theoretical basis which influences their beliefs about student competence. According to 

Campbell & Campbell (1999) there are three reasons why the educators embraced MI. First, 

MI contributes in presenting educators the basic knowledge and beliefs about human mind. 

This leads to the teachers‟ awareness that students might possess different types of 

intelligences and it is obvious that their job is to accept, facilitate as well as develop students‟ 

diverse intelligences in the classroom. Second, MI influences educators‟ beliefs in 

professional practice which is applied in the classroom practice. The teachers‟ affirmation on 

students‟ diverse intelligence may give them sight that there are different ways for students to 

learn and process information as well. Thus, the teachers are expected to demonstrate the 

lesson in variety ways and add the richness of the classroom to reach academic success. 

Third, MI may give impact on students‟ academic achievement. This is quite reasonable since 

the first and second reasons are interconnected. By the time teachers recognize students‟ 

possession of multiple as well as different intelligences, they will make effort to explore their 

teaching. Consequently, the students gain wider opportunity to be success in their academic 

achievement.  

Due to the importance of MI implementation in classroom practice, Lazear (1992) 

suggests four stages in teaching with multiple intelligences which later on can be considered 

as „the syllabus design‟. The stages can be optimized by modifying as well as developing into 

lesson plan which contributes to MI. The four stages are explained below. 

Stage 1: Awaken the Intelligence. The intelligence can be awaken through the 

multisensory experiences such as, touching, seeing, or listening to particular events or objects 

surround them.  

Stage 2: Amplify the Intelligence. After awakening the intelligence, in this part, the 

students are given opportunity to be able to strengthen as well as improve their intelligence 

by volunteering those events or objects in stage 1 by their own experience.   

Stage 3: Teach with/for the Intelligence. At this stage, the intelligence is connected to 

the class focus especially to the language aspect being learnt. This can be done through 

classroom‟s activities (i.e. small group projects and discussion) or using students‟ 



 

worksheets.  

Stage 4: Transfer of the intelligence. This last stage indicates students‟ ability to 

reflect their learning experience of the previous stages and connect them to the out-of-class 

world.  

Furthermore, the implementation of MI in the classroom practice indeed provides 

plenty of benefits either for teachers or students. As it is stated by Puchta (2005), there are 

several advantages of those who do MI activities regularly.  One of which is that the 

implementation of MI generate students to feel „more addressed‟ to the lessons even if they 

have low capability in the language learning. In English learning, the major intelligence 

which dominant to use is linguistic/verbal intelligence. However, it does not mean that other 

intelligences cannot be involved. Musical and Spatial intelligences are also highly involved in 

the process of acquiring second/foreign language. Musical intelligence is utilized when 

students learn English through songs or attempting to memorize vocabulary using songs 

while spatial intelligence can be optimized through the utilization of picture, graphic, or other 

visual matters in language learning. 

In addition, the implementation of MI offers opportunity in facilitating students‟ 

thinking skill along with their linguistic skill. Although it is language learning, the logical 

mathematical intelligence can be possibly applied as well. For instance, in the case of creative 

writing, students will not only use their linguistic intelligence but also their logical-

mathematical intelligence in structuring the ideas. Moreover, the implementation of MI has 

significant role in assisting students to have social skills. Through individual project or small 

group work, students will build their intrapersonal and interpersonal intelligence. It is obvious 

that the implementation of MI is very appropriate for English learning, in particular, to 

develop both students‟ language skills and components.  

In the light of the introduction above, the aims of this paper is constructed into two 

main points. First is to describe the implementation of MI on English learning in English club 

program of SMAN 1 Lamongan. Second is to know students‟ responses toward the 

implementation of MI on English learning in English club program of SMAN 1 Lamongan.  

 

 

2. Method 



 

 This study was carried out by using a case study research with descriptive approach. It 

was applied to study in-depth a phenomenon happened, in this case was the implementation 

of MI on English learning in English club program of SMAN 1 Lamongan. The subjects were 

30 members of the English club program of SMAN 1 Lamongan in 2016/2017 academic 

year. The members consisted of students in the first and second grade; 23 members were first 

graders and 7 members were second graders. Due to the researcher‟s observation, their 

abilities in English were varied since the members come from different grade with different 

background as well.  

The club was formed in 2012 which means it has been exist in SMAN 1 Lamongan 

for five years. This club conducts its regular meeting once in a week, every Monday at 3 PM 

until 4 PM or it lasts for 60 minutes each meeting. There is a student who occupies as a leader 

and a teacher who acts as an adviser. The English club program is aimed to develop students‟ 

skills in English and boost students‟ motivation in learning English.  

 In a case study, the data in case study may be gathered through variety of methods 

(Latief, 2014). In this research, the sources of data were obtained through interview, 

observation, documentation, and questionnaire. The interview was conducted to know the 

details of English club program in SMAN 1 Lamongan, including its regular activities and 

challenges faced.  The observation was done by the researcher before the implementation of 

MI on English learning to know students‟ attitude. The documentation was obtained from the 

students‟ MI test results and lesson plan. The questionnaire was administered to gain 

students‟ responses toward the implementation of MI. It was in the form of the combination 

between close-ended (yes/no) and open-ended (reasoning).  

3. Results and Discussion  

The results of this study are presented according to two main objectives. They are to 

describe the implementation of MI on English learning in English club program of SMAN 1 

Lamongan and to know students‟ responses toward the implementation of MI on English 

learning in English club program of SMAN 1 Lamongan.  

 

 

4.1 Description on the Implementation of MI 



 

Figure 1. The result of English club members‟ multiple intelligences profile 
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To know the description on the implementation of MI, the documentation was used. 

The documentation in this research was obtained from the students‟ MI test results and the 

lesson plan (teaching procedure). From the data, the implementation of multiple intelligences 

on English learning was divided into two stages: testing students‟ multiple intelligences and 

developing syllabus design for teaching multiple intelligences.  

Testing students‟ multiple intelligences was conducted at the beginning of the 

semester. The test was in the form of student-self questionnaire. The questionnaire was 

adapted from Connell's (2005) model of MI questionnaire. The students had to complete 

questionnaire in which they were given opportunity to examine or assess themselves related 

to their own intelligences. The questionnaire presented seven statements within eight areas of 

intelligences. The instruction was to put a check to the statement which described the student. 

Then, the number of the checks were counted and used to show in what areas they were 

categorized as a very strong, a moderate, and a developing area.  

Knowing students' strengths and weakness in multiple intelligences is seen as an 

essential part since it helps the teachers in executing the next stage, namely developing 

syllabus design. It involves modifying the syllabus design, formulating the lesson plan, and 

conducting the classroom instruction. Besides, the results of the tests can be used to 

determine how the students should work as an individual, in small group, or the whole class. 

The results of English club members‟ intelligences as are presented in the Figure 1below.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 From the chart above, it can be seen that there were 7 out of 30 students strong in 

visual intelligence, 5 out of 30 strong in linguistic intelligence, 4 out of 30 strong in logical-

mathematical, 4 out of 30 strong in musical intelligence, 4 out of 30 strong in interpersonal 

intelligence, 3 out of 30 strong in naturalistic intelligence, 2 out of 30 strong in body 

intelligence, and only 1 out of 30 strong in intrapersonal intelligence. Then, the results were 

utilized to be the basis of the next stage, namely developing syllabus design.  

 The syllabus design was adapted from Lazear's (1992) four general stages: awakening 

the intelligences, amplifying the intelligences, teaching with the intelligences, and 

transferring the intelligences. The stages were involved in the process of lesson plan 

formulation with considering the results of students‟ multiple intelligences tests. Here is the 

table of developing syllabus design used in this research.  

 

 

Stage Activities Proposed MI 

Awakening the 

Intelligences 
Watch the movie 

 

 - Before watching the movie, 

the students are given 

instruction to choose words 

which they assume as 

important/unfamiliar/interes

ting to learn. The students 

do this activity individually. 

- The students watch the 

movie. 

- Intrapersonal 

intelligence 

- Visual intelligence 

- Linguistic intelligence 

- Musical intelligence 

Amplifying the 

Intelligences 
Group Work Discussion 

 

 - After choosing the words, 

students are grouped. Each 

group consists of three 

members.  

- They are given instructions 

to select three words which 

are 

important/unfamiliar/interes

ting to share to the whole 

class. 

- They fill the worksheet 

- Interpersonal 

intelligence 

- Logical-

mathematical 

intelligence 

- Linguistic 

intelligence 

Table 1. The Example of Developing Syllabus Design into Teaching Procedure 

 



 

given by the teacher.  

- In the worksheet, the 

students write the words, 

provide the reason of 

choosing the words, and 

make sentences which 

contain the related words. 

 

 Classroom Discussion  

 - Each group presents its 

work in front of the class. 

- Other groups may give 

comment, question, and 

suggestion. 

- Linguistic 

intelligence 

- Logical-

mathematical 

intelligence 

- Interpersonal 

intelligence 

- Body intelligence 

Teaching with/for the 

Intelligences 
Intelligence Group Work  

 - The students are grouped 

based on the most dominant 

intelligence they posses. 

- There are eight groups; two 

groups for each intelligence 

(linguistic, musical, spatial, 

and logical-mathematical).  

- Linguistic intelligence 

groups work for worksheet 

1; musical intelligence 

work for worksheet 2; 

spatial intelligence groups 

work for worksheet 3; 

logical-mathematical 

intelligence groups work 

for worksheet 4. 

- The students have group 

work in the school yard. 

- Linguistic 

intelligence 

- Logical 

mathematical 

intelligence 

- Spatial intelligence 

- Musical intelligence 

- Interpersonal 

intelligence 

- Body intelligence 

- Naturalistic 

intelligence 

 Have Exhibitions  

 - The students are divided 

two batches; first batch 

consists of group 1, 2, 3, 

and 4 and second batch 

consists of group 5, 6, 7, 

- Linguistic 

intelligence 

- Logical-

mathematical 

intelligence 



 

and 8.  

- First batch presents their 

work and the second batch 

provides comments and 

suggestions, vice versa. 

- Interpersonal 

intelligence 

Transfer of the 

Intelligences 
Reflection 

 

 
- The students write their 

own reflections to the 

lesson. They are given 

chance to relate what they 

have learnt and experienced 

as well. 

- Intrapersonal 

intelligence 

- Linguistic 

intelligence 

- Logical-

mathematical 

intelligence 

   

 In the awakening the intelligence stage, the researcher optimized the use of digital 

medium namely movie. Movie was chosen as MI resource in this research due to two main 

reasons. First is that the result of students‟ multiple intelligences tests which showed the most 

dominant intelligence possessed by the students was visual or spatial intelligence. That was 

why the utilization of movie would be beneficial for the students to gain information through 

pictures or images. Second is that movie presents four different types of intelligences, namely 

visual intelligence (image), musical intelligence (sound), linguistic intelligence (text), and 

intrapersonal (characters).  

 In the amplifying the intelligences stage, the group work discussion about vocabulary 

opened opportunity for the students to improve their intelligences. This is because the 

students experienced the objects (vocabulary) by themselves. They found the vocabulary in 

the movie, chose which one was important/interesting/unfamiliar for them, and then 

discussed the meaning with the group as well as the whole class.  

 In the teaching with/for intelligences stage, the students optimized the use of various 

multiple intelligences. They were grouped based on the most dominant intelligence they 

possessed. The different task was given to the different group to sharp students‟ strengths. In 

this stage, most of the multiple intelligences were applied.  

 In the Transfer of the Intelligence stage, students were given opportunity to reflect by 

themselves on what they had learnt and experienced. They related their ideas in the form of 

writing.  

 



 

83% 

17% 

Do you like the implementation of MI on 
English learning? 

Yes No

4.2 Students’ Responses  

 In this study, the researcher also found that the students showed positive responses 

toward the implementation of MI on English learning. The positive responses were 

determined by the result of the questionnaire done by the students  

 The questionnaire distributed to 30 members of English club program at the end of the 

second meeting. The complete result of the questionnaire can be seen in Figure 2. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure 2 shows how the students liked the implementation of MI on English 

learning. It is based on the first question of the questionnaire whether or not they liked the 

implementation of MI. From the chart above, it can be seen that 83% of the students or 25 out 

of 20 students like the implementation of MI, while the rest, 17% of the students or 5 students 

do not like this implementation.  

 There are various positive reasons given by the students. One of the students says 

that he/she likes the implementation of MI on English learning because of the movie which 

used as the instructional medium at the beginning of the class. Another student also admits, 

“At first the movie attracts me then I begin to enjoy it.” Additionally, other says, “The sound 

makes me easy to say (pronounce) word and the subtitle helps me to find the word”.  

 Those responses indicate that the selection of MI resources becomes an essential 

part in the lesson. In this study, movie was considered as the instructional medium because of 

Figure 2. Students‟ Positive Responses  



 

several reasons. First, due the result of students multiple intelligences tests in which show 

that the highest frequency of students multiple intelligence profile is visual or spatial 

intelligence. One characteristic of spatial learners is enjoying visuals, one of which is movie. 

According to Hoer, et al. (2010) teaching to students‟ spatial strengths can be conducted 

through presenting information visually. Here, movie is the form of visual medium which can 

be valuable resource to present information particularly for the spatial learners. Besides, 

movie also offers at least three others additional intelligences, namely linguistic/verbal, 

musical, and intrapersonal intelligence, which can be optimized by the students with different 

intelligences.  

 Besides enjoying the use of movie as the medium, students also mention their 

personal feelings on the implementation of MI through these words „interesting, good, fun, 

attractive, enjoyable, happy”. Those words represent students‟ positive responses since they 

are directly engaged, able to distribute their intelligences, and finally enjoy the learning 

process. Moreover, Nicholson-Nelson (1998) mentions that teaching with multiple 

intelligences offers opportunity to capture students‟ personal interest and provide them with 

learning experience that contains emotional impact which will last for the rest of their lives. 

Thus, it is obvious that the various activities which conducted in the learning process makes 

the students feel interested and convenient.  

 An interesting response comes from a student who says that he/she feels 

comfortable working with his/her friends (in group). He/she simply states, “It‟s always fun to 

work with friends rather than doing this (the task) alone”. It seems that the student possessed 

high interpersonal intelligence so he/she prefer working in group to doing the worksheet by 

him/herself.  In this research, the students were grouped based on the similar intelligence 

groups especially for the strong intelligence. In this kind of group, the students are given 

opportunity to work with others who have the same interest and passion (Nicholson-Nelson, 

1998). Therefore, students will feel more comfortable when they do the task with their friends 

especially with those who are similar with them. The task, for sure, is easier to do. In other 

words, the student feels comfortable because he/she is noticed or appreciated.  

 Despite the positive responses shown by the students, several students disliked the 

implementation of MI on English learning. One student says, “I am sorry that I do not like it 

because it makes me nervous”. That student feels nervous because he/she owns high 



 

intrapersonal intelligence. He/she tends to do the task by him/herself and does not enjoy the 

group work even though the teacher actually has given the intrapersonal space.  

 In this study, other advantage of the implementation of Mi is also found. It is 

related to the result of the second question in the questionnaire whether the implementation of 

MI helps them in learning English. Despite of the students who do not like the 

implementation of MI, all students or 100% of students say that the implementation of MI 

helps them in learning English especially in increasing their vocabulary.  

4. Conclusion 

 The findings of the study show that the implementation of MI on English learning 

in English club program of SMAN 1 Lamongan can be conducted into two stages: testing 

students‟ multiple intelligences and developing the syllabus design. Knowing students' 

strengths and weakness in multiple intelligences through the test result is seen as an essential 

part since it helps the teachers in executing the next stage, namely developing syllabus 

design. The syllabus design was adapted from Lazear's (1992) four general stages which were 

involved in the process of lesson plan formulation with considering the results of students‟ 

multiple intelligences tests. There are six main activities, they are: 1) watching the movie 2) 

Group work discussion 3) Classroom discussion 4) Intelligence group work 5) Having  

exhibition 6) Reflection. Besides, this research also discovers that students show positive 

responses toward the implementation of MI on English learning. It can be seen through these 

indicators: the students like the use of movie as the MI resource, the students build their own 

personal interests, and feel involved as well as appreciated.  
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